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Elmira City School District Mission Statement 

“The Elmira City School District is a dynamic and innovative learning organization dedicated to 

developing learners of character who value their educational experience and can compete globally 

and contribute locally by collaborating with students, families, and community partners to provide 

meaningful opportunities in a safe and engaging environment for all.” 

Core Beliefs: 

• Character Education 

• Service to Others 

• Collaboration 

• Meaningful Learning 

• Safely Engaging Learning Environment 

• College and Career Readiness 

• Family Engagement 

• School Pride 

• Student Growth 

• Community Support and Involvement 

 
 

 

School Counseling Program Mission Statement 

As school counselors in this District, we support the mission of the Elmira City School District by 

providing a comprehensive, developmentally age-appropriate and sequential school counseling program 

that is aligned with the Common Core Learning Standards and the American School Counselor 

Association’s National Standards for School Counseling Programs. We focus on the needs, interests and 

issues related to the stages of student growth through academic, career and personal/social development. 

In partnership with students, staff, family, community members and employers, we will prepare students 

to become effective learners of character, achieve success in school, live successful and rewarding lives, 

and develop into contributing members of our global society. 
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Introduction 
School counselors are highly educated, professionally certified individuals who help students succeed in school and plan 
their career. An integral part of the total education system, school counselors help students form healthy goals, mindsets 
and behaviors. With the aid of a school counselor, students learn to develop effective collaboration and cooperation skills, 
to practice perseverance, to develop time management and study skills, and to learn self-motivation and self-direction 
habits.  

American School Counselor Association, 2021 

 

 

 

The Elmira City School District is fortunate to have available a multitude of academic and supportive services 

for all students. One of the cornerstones of these services lies in the school counseling office. The school 

counseling department pulls together the academic, social, and emotional needs of each student, and makes 

sure that they are being met by the school and district in the most appropriate manner. School Counselors are 

advocates for the equitable treatment of all students in school and in the community.  

 

The Comprehensive School Counselor Plan for the Elmira City School District delineates the process by 

which a student obtains services, and the roles of the School Counselor as case manager for the coordination 

of all services. In addition to functioning as case manager, the school counselor services can be separated into 

the following areas: Individual and Group Counseling, Career Education/Planning, College Planning, 

Scheduling and Parental Involvement.  In light of the COVID-19 pandemic, the School Counselor Plan will 

be accommodated to different modes of learning (virtual, in-person and hybrid).  

 

Our school counseling department is committed to each of our students. We believe that each student should 

have a relationship with their counselor, which is the foundation for achieving our goals. The counselors take 

the responsibility of being a role model and an advocate for all students.  

 

The Elmira City School District Comprehensive School Counselor plan is aligned with the standards and                            

student competencies developed by the American School Counselor Association for academic, personal/social, 

and career development and the New York State Social Emotional Learning Benchmarks.  

 

Guiding Principles 
• School Counselors are advocates for all students.  

• A comprehensive counseling program serves all students Pre-k through 12, is written and contains a 

statement of philosophy and services provided. 

• Teachers, school counselors, parents, and community leaders' collaborate to meet student development 
needs. 

• The American School Counselor Association National Standards for School Counseling Programs 
form the basis for the school counseling comprehensive plan. 

• Individual counseling, group counseling, school counseling curriculum, collaboration with stakeholders are 

implemented in grades Pre-K through 12.   

• Students have access to equitable resources and supports.  

• Data from systematic follow-up with students, parents, and stakeholders results in continuous program 
improvement. 

• School Counselors will support building initiatives and provide Professional Development as relevant to the 

Comprehensive School Counseling Program.  

• Annual review of ethical standards and school counselor professional competencies. 

• School Counselors recognize and distinguish individual and group differences and strive to equally value all 

students and groups.  

• All students will develop strategies to acquire the knowledge, attitudes, and skills to achieve their highest 
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academic, career, and personal/social potential.  

• School Counselors, in collaboration with stakeholders, are invested in helping students make the transition 

from school to school, school to work, or school to higher education or career and technical education. 

Program Objective 
This comprehensive school program addresses students’ needs in three domains: academic, career, and 

personal/social throughout their grades Pre-K – 12 schooling. This comprehensive school program serves 

every student, incorporates the American School Counselor Association Standards and Benchmarks as its 

foundation, is data driven, proactive and prevention-based, developmentally appropriate and supports school 

improvement. Our comprehensive school counseling program promotes and enhances the learning process 

for all students. 
 

Philosophy and Goals 

The Philosophy: The philosophy of all school counselors in the Elmira City School District is: 

• To facilitate and support all students in academic, personal/social and career growth. 

• To promote and enhance students’ educational learning experiences through the development of 

skills in the domains of academic, personal/social and career. 

• To continue professional growth and development through opportunities including but not 

limited to continuing education, district staff development opportunities, relevant experiences, 

study groups, department meeting. 

• To foster an environment that encourages students to develop self-awareness, as well as 

understanding, tolerance, and acceptance of others’ diverse qualities, backgrounds, beliefs, and 
aptitudes.   

 

Program Commitments: The goals of the Elmira City School District comprehensive school 

counseling program reinforce the District Mission Statement and Core Beliefs. They include: 

 
Social Emotional Priority: 

We commit to fostering students’ social emotional learning through a system of supports that identify and meet the 

needs of students and families and will be monitored through program data points.  

 

COVID-19 Pandemic Support: 

We commit to addressing the basic social emotional and academic needs of students as a result of the COVID 

pandemic by processing individual trauma and collaborating with individuals, families, school personnel, and 

community resources/partners to create a network of support and foster a sense of belonging.   

  

College, Career and Civic Readiness: 

We commit to every building in the district increasing Student College, Career and Civic Readiness. All students in 

grades Pre-K through 6th grade will complete Career Plans. All students in grades 6-12 will complete an 

Individual Progress Review/Individual Graduation Plan, which includes a Career Plan, with their School 

Counselor.   

 

These commitments are reinforced throughout the Comprehensive School Counseling Program 

and aligned with building level School Counselor Program goals. 
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Components of the School Counseling Program 

The Elmira City School District Comprehensive School Counseling Program integrates academic, career 

and personal/social development. The components of this comprehensive school counseling program 

are: individual planning, responsive services, counseling, school counseling curriculum, and program 

support. 

 
Individual Student Planning 

Counselors provide the necessary monitoring of individual student’s progress towards achieving success 

in academic, career, and personal/social areas. Individual planning can be monitored through: 
 

• Case Management: school counselors monitor individual student progress. 

• Individual Appraisal: school counselors use formal data points (grades, attendance, behavior) 
and informal data points (self-refection) to assist students in evaluating their needs, supports 
and goals.  

• Individual Advisement: school counselors work directly with students on developing an 

appropriate educational plan. 

 
Responsive Services/Counseling 

 

School counselors coordinate activities to meet the needs of students through: 

 

• Consultation: school counselors work with parents, teachers, students and other involved 

parties to develop strategies to assist students. 

• Personal Counseling: provides student maximum privacy in which to freely explore ideas, 
feelings, and behaviors. 

• Crisis Counseling: provides prevention and intervention; such counseling is short term in nature 

addressing a particular student’s concern. 

• Referral: counselors refer students and their families to appropriate community agencies when 
needed. 

 
School Counseling Curriculum 

 

The School Counselor Curriculum presents structured developmental experiences designed to address 

academic, career and personal/social needs of student’s grades Pre-K - 12. The social emotional 

curriculum is delivered through: 

 

• Classroom activities: school counselors present lessons in the classroom setting. 

• Group activities: school counselors may also conduct large group activities to address student’s 
particular needs. 

• Interdisciplinary activities: school counselors team and collaborate with teachers, DCC’s 
and other educational stakeholders to determine ways in which the program can support 

academic curriculum.   
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System Support 

System support consists of the management activities essential to the success of the school 
counseling program. 

 

• Professional Development: counselors stay current on best practices by participating in 
training, professional meetings and conferences and relevant course work. 

• Program Promotion: school counselors provide orientation and information regarding the 

program to the greater community through websites, newsletters and community 
presentations. 

• Consultation with Teachers and Staff: counselors work with teachers and other staff members 

to provide information regarding the needs of students. School counselors should participate 
in district committees and in-service programs. 

• Parent and Community Outreach: school counselors provide ongoing support and 

information to the greater community regarding students’ needs. 

• Research: school counselors need to utilize research in the development of their programs  

• Program Evaluation: counselors collect and analyze data to evaluate the program and 
continue updating of program activities. 

 
Division of Duties 

 

To carry out a comprehensive school counseling program, school counselors should follow the 

suggested allocated time distribution for each component, based on ASCA’s counselor to student 

ratio 1:250 (max). 

 
Component Elementary Middle School High School 

Counseling Curriculum 35% - 45% 15%-25% 15% - 25% 
Individual Planning w/students 5% - 10% 25%-35% 25% - 35% 
Responsive Services 30% - 40% 30% - 40% 25% - 35% 
System Support 10% - 15% 10% - 15% 15% - 20% 
Total 100% 100% 100% 

 
Reprinted with permission from Dr. Norm Gysbers, Professor, University of Missouri – Columbia 

 

Leadership, Advocacy, Collaboration and Systemic 

Change 

School counselors are influential in helping students eventually reach their postsecondary, career, and 

personal/social goals. In addition to our roles in counseling and coordination, school counselors are 

leaders, advocates, and collaborators. As leaders, we engage in school-wide change to ensure student 

success. School counselors promote academic achievement by developing a comprehensive 

developmental school counseling program that pays attention to issues of educational equity and access. 

As advocates, we advocate for all students to achieve at a high level. School counselors remove barriers 

to academic achievement by teaching skills to students, and helping students and parents negotiate the 

school environment and access support systems. School counselors collaborate with teachers, 

administrators, staff, students, parents, and community members to impact system-wide changes. Most 

importantly, school counselors demonstrate that we are willing to share responsibility and accountability 
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for student achievement and school improvement. In all of these roles, school counselors use local, 

regional, and national data to support their programs. 

 

Most school counselors agree that our skills, time, and energy should be focused on balancing direct and 

indirect services to students. School counseling programs and the primary methods of delivery are 

determined by the extent of the academic, career, and personal-social developmental needs of students. 

The counselor is in a key position to identify the issues that impact on student learning and achievement 

by becoming involved at the core of school planning, developing programs, and impacting the climate. 

We use a collaborative model as a springboard for success. Counselors do not work alone; all educators 

play a role in creating an environment, which promotes the achievement of identified student goals and 

outcomes. The counselor facilitates communication and establishes linkages for the benefit of students, 

with teaching staff, administration, families, other Student Services personnel, agencies, businesses, and 

other members of the community. Student success in school depends upon the cooperation and support 

of the entire faculty, staff, and Student Services personnel. 

 

Knowledge and skills that students acquire in the areas of academic, career and personal-social 

development must surpass what are perceived to be predominantly “counseling related” services 

activities. Program delivery consists of the many ways that professional school counselors provide 

services to students including individual and group counseling, large and small group guidance, 

consultation, management of resources, and through the coordination of services. The school counselor 

utilizes a variety of strategies, activities, delivery methods, and resources to facilitate student growth and 

development. In order to accomplish this, the school counselor must possess a solid knowledge of what 

he/she needs to know and be able to do to serve as a student advocate, provide direct and indirect services, 

and ascribe to the belief that all students can learn and achieve. 

What are the roles of faculty, school counselors, administrators and others? 

In a school with a comprehensive school counseling program, administration, faculty, and staff 

understand and support the program. In addition, all teachers, administrators and staff assist in program 

delivery to ensure every student receives the services he or she needs. These roles are defined according 

to the New York State Comprehensive School Counseling Program as follows: 

 
Counselor’s Role Provide proactive leadership to ensure every student is served. They 

manage the comprehensive program and coordinate strategies and 

activities with others (e.g., teachers, parents, community agencies, 

business representatives) to meet the program goals and 

standards/competencies. 

Teacher’s Role Are partners with school counselors. They develop and infuse school 

counseling activities into the instructional program that are integral to 

good learning. They may serve as advisors, mentors and in a number of 

other roles. 

Administrator’s Role Provide leadership in developing the program and in the ongoing program 

improvement. Administrators provide continuous support and emphasize 

the importance of the program to others. They promote cooperation 

between counselors, faculty and others. They also provide facilities, 

resources and allow time to facilitate the program process. 
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Parents’ Role Work cooperatively with school personnel in delivering the program. 

They serve on committees and provide linkages to the community by 

communicating program goals to others. 

Students’ Role Actively participate and assume responsibility for meeting standards 

/developing competencies. They will be able to identify the skills, 

knowledge and attitudes they have gained in structured guidance sessions. 

Business/Community 

Representatives’ Roles 
Representatives from Business and Industry and others in the community 

serve on committees, talk with classes, act as mentors, provide financial 
support and generally serve as partners in the education of youth. 

 

 
 

Modified with permission from Delaware State Education Department 
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Benefits of Comprehensive School Counseling Programs 

Comprehensive developmental school counseling programs positively impact students, 

parents/guardians, teachers, the community, boards of education, administrators and school counselors. 

The benefits to each of these groups include the following: 

 
UBenefits for Students 

 

• Focuses on all students 

• Enhances students’ academic performance 

• Centers on students’ needs 

• Seeks students’ input 

• Encourages more interaction among students 

• Provides a developmental and preventative focus 

• Promotes knowledge and assistance in career exploration and development 

• Enhances life coping skills 

• Helps students feel connected to school 

• Enhances students’ personal/social development 

• Develops decision-making skills 

• Increases knowledge of self and others 

• Broadens knowledge of our changing work world 

• Increases opportunities for school counselor-student interaction 

• Develops a system of long-range planning for students 

 

UBenefits for Parents/Guardians 
 

• Enhances students’ academic performance, and their career and personal/social development 

• Encourages the input of parents/guardians 

• Encourages outreach to all parents/guardians 

• Provides support for parents/guardians regarding each child’s educational development 

• Increases opportunities for parent/guardian school counselor interaction 

• Provides parents/guardians information about available resources 

• Assures parents/guardians that all children will receive support from the guidance and counseling 
program 

UBenefits for Teachers 
 

• Contributes to a team effort to enhance students’ academic performance as well as theircareer 
and personal/social development 

• Provides relevant curriculum ideas though the use of guidance and counseling grade level 
expectations 

• Encourages teachers’ input into the delivery of the comprehensive guidance and counseling 
program 

• Establishes the school counselor as a resource/consultant 

• Encourages positive, collaborative working relationships 

• Defines the role of school counselors as educators 
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UBenefits for the Community 
 

• Encourages input from business, industry, labor, and other community partners including 
community mental health and social service agencies 

• Provides increased opportunities for collaboration among school counselors and business, 
industry, labor, and other community partners including community mental health and social 

service agencies 

• Enhances the role of the school counselor as a resource person 

• Increases opportunities for business, industry, labor, and other community partners including 
community mental health and social service agencies to actively participate in the total school 

program 

• Enhances students’ academic performance as well as their career and personal/social 
development 

• Supplies a future workforce that has decision-making skills, pre-employment skills, and 
increased worker maturity 

• Facilitates the development of students as active responsible citizens 

 

UBenefits for the Board of Education 
 

• Enhances students’ academic performance as well as their career and personal/social 

development 

• Encourages greater school/community interaction 

• Provides a rationale for including a comprehensive guidance and counseling program in a school 
system 

• Provides program information to district patrons 

• Provides a basis for determining funding allocations for the program 

• Provides ongoing evaluation data concerning the full implementation of the program, the work 
of school counselors within the program, and the attainment of relevant guidance and counseling 

student outcomes 

 
 

UBenefits for Administrators 
 

• Enhances students’ academic performance as well as their career and personal/social 
development 

• Provides a clearly defined organizational structure for the comprehensive guidance and 

counseling program 

• Establishes a clearly defined job description for school counselors 

• Provides a way to supervise and evaluate school counselors 

• Encourages administrative input and involvement in the implementation and evaluation of the 
comprehensive guidance and counseling program 

• Provides a means of accountability through comprehensive guidance and counseling program, 
personnel and results evaluations 

• Enhances the image of the comprehensive guidance and counseling program in the school 
community 

• Promotes the work of school counselors as providers of direct services to students and parents as 
well as being a consultant and collaborator with teachers and administrators 
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UBenefits for School Counselors 
 

• Enhances students’ academic performance as well as their career and personal/social 
development 

• Places guidance and counseling in the mainstream of the total educational system 

• Provides clearly defined organizational structure in which to work 

• Reduces and strives to eliminate non-guidance and counseling activities while retaining fair- 

share responsibilities 

• Offers the opportunity to reach all students 

• Provides a systemic way to plan, design, implement, evaluate and enhance the District’s 
comprehensive guidance and counseling program 

• Outlines clearly defined responsibilities for helping students master guidance and counseling 
content, develop personal plans of student and assisting students needing help with their 

individual concerns 

 
Adapted from the Missouri Comprehensive Guidance Program, Missouri State Department of Education. 

 

The School Counselor 

The school counselor is a certified professional educator who assists students, teachers, parents and 

administrators. Three generally recognized helping processes used by the counselor are counseling, 

consulting and coordination. Additionally, the skills of advocacy, leadership, collaboration and teaming 

are utilized to ensure the success of all students. 

 

• Counseling is a complex helping process in which the counselor establishes a trusting and 

confidential working relationship. The focus is on problem-solving, decision-making and 

discovering personal meaning related to learning and development. 

• Consultation is a cooperative process in which the counselor-consultant assists others to think 

through problems and to develop skills that make them more effective in working withstudents. 

• Coordination is a leadership process in which the counselor helps organize and manage a 

school’s counseling program and related services. 

• Advocacy is a process in which the counselor advocates for students’ educational needs and 

works to ensure these needs are addressed at each level of a child’s school experience. 

• Leadership is practiced by counselors when they are engaged in system wide change as needed 

to ensure student success. 

• Collaboration and teaming is used by counselors to work with all stakeholders, both inside and 

outside of the school system, to create programs that support the academic achievement of all 

students. 

• Data is utilized by counselors to measure the results of the program as well as to promote 

systemic change within the school system so every student graduates college- and career-ready. 
 

 
Adopted by: American School Counselors Association Governing Board, December 

2003 
 

Resource: Dahir, C. A., & Stone, C. B. (2007). School Counseling at the Crossroads of Change 

(ACAPCD-05). Alexandria, VA: American Counseling Association. 
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The New Vision for School 

Counselors: Scope of the Work 
 

 

 

LEADERSHIP ADVOCACY 

TEAM AND 

COLLABORATION 

COUNSELING AND 

COORDINATION 

ASSESSMENT AND 

USE OF DATA 

 

Promote, plan, and 
 

Make data 
 

Work with problem 
 

Hold brief counseling 
 

Assess and interpret 
implement prevention available to help solving teams to ensure sessions with student needs, 
programs; career the whole school responsiveness to equity individual students, recognizing differences 
and college look at student and cultural diversity groups, and families. in culture, languages, 
readiness activities; outcomes. issues as well as learning  values, and 
course selection and  styles.  backgrounds. 
placement activities;     

social and personal     

management     

activities; and     

decision‐making     

activities.     

 

Provide data on 
 

Use data to affect 
 

Collaborate with other 
 

Coordinate school 
 

Establish and assess 
student outcomes, change, calling on helping agents (peer and community measurable goals for 
showing resources from helpers, teachers, resources for student outcomes from 
achievement gaps, school and principals, community students, families, counseling programs, 
and provide community. agencies, businesses). and staff to improve activities, interventions, 
leadership for   student and experiences. 
schools to view data   achievement.  

through an equity     

lens.     

 

Arrange one‐on‐one 
 

Advocate for 
 

Collaborate with school 
 

Be liaison between 
 

Assess barriers that 
school mentoring to student and community teams to students and staff, impede learning, 
provide students experiences to focus on rewards, setting high inclusion, and academic 
additional support broaden students’ incentives, and supports aspirations for all success for students. 
for academic career awareness. for student students and  

success.  achievement. developing  

   plans/supports for  

   achieving these  

   aspirations.  

 

Play a leadership 
 

Advocate for 
 

Collaborate with others 
 

Coordinate staff 
 

Interpret student 
role in defining and students’ to develop staff training training initiatives data for use in whole 
carrying out placement and on team responses to to address student school planning for 
guidance and school support for students’ academic, needs on a school change. 
counseling functions. rigorous social, emotional, and wide basis.  

 preparation for all developmental needs.   

 students.    

 

 

1250 H St. N.W., Suite 700 • Washington, D.C. 20005 • 202/293‐1217 • www.edtrust.org 

http://www.edtrust.org/
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The Delivery System 

School counseling programs should provide needs assessment to students, staff and community as a basis 

for the delivery system. Understanding the immediate versus long term needs can set the methods of 

delivering activities under the four components of the system. 

 
Individual Student Planning 

 

These are the ongoing activities and services developed to assist every student in monitoring and 

managing educational, career and personal goals. School counselors will conduct individual advisement 

and placement by grade level. 

 

Activities by Domain: 

 

1. Academic 

a. Review State Assessments 

b. Review Academic Placement 

c. Develop a Four-Year Plan (secondary level) 

d. Identify academic strengths, skills and talents, and needs 

e. Review post high school plans 

 

2. Career 

a. Develop an appropriate career assessment tool 

b. Assist with Career Plan/Portfolio 

c. Review weaknesses/strengths related to career assessment 

d. Guide student selection towards a career plan 

e. Review higher education, military or job placement opportunities 

 

3. Personal/Social 

a. Identify Extra Curricular Activities 

b. Assess personal/social strengths and weaknesses periodically 

c. Assess personal management skills 

d. Implement techniques on dealing with stress 

 
 

Responsive Services 
 

Focused on the immediate needs of individuals. The school counselor can deliver this individually or 

through small or large groups, consultation, and information dissemination or crisis intervention. 

 

Strategies of Implementation: 

 

1. Individual Counseling: Anyone may initiate such counseling based on the needs of the student. 

Individual counseling is an opportunity to clarify a concern and guide the student to individual 

growth. Topics can include, but are not limited to: self-esteem issues, communication, peer 

relationships, adjustment to school, bullying, learning skills, family concerns and grief. The school 

counselor may take action through referrals or dissemination of information to appropriate support 

staff. The school counselor must act in accordance to the state, federal and district laws and policies 

with respect to confidentiality, suspected cases of abuse and threat of harm or violence. 
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2. Crisis/Safety Team: School counselors should be active participants in the crisis and safety teams 

within districts. Teams guide prevention and intervention services to all students. Individual or group 

counseling is a part of the school counselor’s role with teams. In New York State, SAVE Law 

provisions may add to clarification of teams set up. 

 

3. Conflict Resolution: School counseling programs provide formats to address conflict resolution. 

School counselors can provide activities that explore decision making process, alternative behaviors 

and exploration of feelings. Individual counseling sessions are appropriate as follow up. Conflict 

Resolution addresses safe school environments. 

 

4. Student Support Teams: The school counselor is an integral member of student support teams. The 

school counselor may refer students to the support teams for academic planning, behavioral strategies 

and for additional support in overall performance. School counselors can provide data supporting the 

need for team decisions. School counselors function as case managers in developing an appropriate 

plan for success. 

 

5. Group Counseling: School counselors must develop appropriate activities to address in small or 

large group settings. Topics may include safety, substance abuse, family issues, conflict resolution, 

academic performance and communication skills. School counselors are trained in group process and 

must be familiar with confidentiality issues. 

 
Elmira City School District School Counseling Curriculum 

 

1. Set Up 

a. The curriculum aligns the American School Counselor Association competencies and 

New York Social Emotional Learning Standards. 

b. The curriculum should be organized around the three domains of academic, personal/social, 

and career. 

c. School counselors organize, collaborate with teachers, and refine the curriculum that 

addresses these primary areas of development. 

d. The curriculum reflects activities for all students. 

e. Keep in mind the Scope and Sequence of a curriculum: How much material should be delivered? 

At what grade levels should topics be introduced? What topics are appropriate for each grade 

levels? 

 

2. Process 

a. In Classroom: 

i) Coordinate with teachers and identify activity 

ii) Develop a lesson plan for the activity or unit. The lesson plan should be a written document 

that lists goals, competencies, learning standards to be achieved, evaluation methods and the 

grade level for implementing the activity. 

b. Group Activities: 

i) Conduct groups outside the classroom setting 

ii) Topics are identified by the needs assessments 

iii) Activities are designed to increase skills and knowledge of all participants 
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System Support 
 

The ongoing management that maintains, evaluates and enhances the school counseling program directs 

system support. Activities in the system support include: 

 
 

1. Advisory Team: Advisory Team should assist in identifying needs and collaborating in developing 

school counseling programs. Members of the team are selected from administrators, staff, 

community, agencies, businesses and other identified areas that support the student’s growth in the 

three domains: academic, career, social/personal. 

 

2. Program Evaluation/Assessment: Ongoing evaluations allow for constant readjustments of the 

school counseling program. Program goals should be evaluated every year and data collected 

identifies the effectiveness of activities and areas of improvement. The needs of students should be 

assessed on a regular basis. The comprehensive school counseling program activities reflect the 

responses of students. 

 

3. Public Relations: School Counselors act as their own public relations in providing community, staff 

and parents with updated information regarding the school counseling program and its goals. A 

school counseling program supports the role of the parent, business, agency, staff and community in 

achieving student success. Public Relations activities include: 

 

a. The role of the School Counselor 

b. Explaining post-high school planning 

c. Career Programs and Shadow Days 

d. Wellness Programs 

e. Speakers on Topics of Academic, Career, Social/ Personal interests 

f. Developing Website for Department 

g. PowerPoint Presentations on Assessments and Graduation Requirements 

 

 

PROGRAM DELIVERY PRIORITY 1 
Social Emotional Learning Support 

We commit to fostering students’ social emotional learning through a system of supports that identify and meet the 

needs of students and families and will be monitored through program data points. 

Individual Support 

Targeted Grade Level Activity Expected Outcome 

Pre-K – 6th Grade 
• Review and analyze data related 

to academic, social-emotional 

and attendance 

• Referral for community-based 

supports and programs 

• Attend parent teacher 

conferences and communicate 

regularly with families 

• Meet with students as needed to 

address a variety of SEL 

concerns 

• Participate as a member of RTI, 

• All students will develop positive 

coping skills, self-awareness, self-

management strategies, social 

awareness, responsible decision 

making and responsible decision 

making skills.  Students will be able to 

demonstrate the strategies when 

appropriate.  

• School Counselors will be one of the 

supportive adults that students can 
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Kidtalk, and CSE (when 

applicable), Team meetings 

• Support transition programming 

• Identify and support targeted 

student needs 

• Establish plans and systems to 

help students be successful in the 

learning environment 

• Collaborate with stakeholders to 

identify and implement 

appropriate student support 

• Complete Individual Progress 

Review (6th grade) 

rely on for daily support.  

7-8th Grades • Review of progress reports, 

report cards and attendance 

reports  
• Facilitate Parent/Team 

Conferences 
• Participate as a member in RtI, 

Kid Talk and 504/CSE meetings 

• Complete referrals, as needed, to 

skill building supports such as 

APEX 
•  

• Students will be able to set personal 

and academic goals based on their 

reports and evaluate their progress. 

Referrals will help students get the 

necessary framework to improve 

9th-12th Grade 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

9th Grade 

• Review and Analyze 

Individualized Graduation 

Plans  

• Participate in Response to 

Intervention (RtI) meetings 

• Attend 504/CSE Meetings 

• Support school engagement 

of students 

• Provide referrals to 

Remedial and Tutorial 

Instruction (i.e. Credit 

Recovery, summer school, 

night school, tutoring) 

• Provide referrals to 

appropriate service providers 

• Meet with counselor for 

academic support 

 

 

 

 

• Aid in transition from 

middle to high school in 

Grade 9.  

• Regents requirements completed 

• Develop strategies to improve 

performance  

• Document reduced absences by 

identified students, report on 

student dropouts 

• Student failure rates in all subject 

areas reduced 

• Students will be able to identify 

services in school and community  

• Students will be able to meet with 

counselor for schedule changes, 

employment, higher 

education/financial 

aid/scholarships, summer school, 

graduation requirements, 

remediation, and social services 

• Students will understand sequence 

and graduation requirements, 

create an appropriate schedule 

with school counselor, and be 

aware of academic and support 

services. 
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Group Counseling 

Targeted Grade Level Activity Expected Outcome 

Pre-K- 6th grade 
• Staff and parent needs 

assessments will be completed to 

identify targeted areas 

• Classroom observations will be 

utilized for referral needs and 

specific skill instruction 

• Provide small group counseling 

on a variety of topics, including 

but not limited to: social skills, 

friendship, grief, anger 

management, emotional 

management, etc.  

• Model, teach and provide 

opportunities to practice desired 

skills 

• Formal and informal groups are 

provided 

• Continual monitoring of student 

needs/behavior 

• Referral for community-based 

programs and supports 

• Skills taught during small group 

counseling sessions will be 

transferred to all educational 

settings within the school.  

• Students will develop self-

awareness to identify their 

personal growth. 

• Data points reflect desired change 

in behavior.  

7th and 8th grade 

• Formal and informal groups are 

provided as needed 
• Referral to remedial or tutorial 

instruction 
• Conference with students and 

families 

• Referrals to outside agencies 

• Deliver attendance letters to 

chosen students and families to 

improve attendance and 

communication 

• Incoming Presentation to rising 

7th graders 

• Parent Academy Sessions for 

Parents and Students to help 

familiarize them with schedules, 

lockers and the building 

• Individual tours for new students 

and families 
 

• Students will be able to 

demonstrate the necessary 

academic, attendance and 

behavioral skills needed to be 

successful. Families that engage 

in services, meetings or visits will 

increase their self-awareness and 

family involvement. 

9th-12th Grade 
• Development of groups in 

collaboration with school staff 

to determine needs is done on 

a yearly basis 

• Helping students develop social 

and coping skills 
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School Counseling Curriculum 

Targeted Grade Level Activity Expected Outcome 

Pre-K-6th grade 
• Monthly classroom lessons 

aligned with the CASEL and 

NYS Social-Emotional Learning 

Standards will be provided by the 

School Counselor 

• Additional classroom lessons 

available upon individual teacher 

request 

• Participation in Restorative 

Circles 

• Students will be able to 

demonstrate desired skills and 

behaviors referenced during 

lessons.  

 

• Lessons are taught in 

collaboration with classroom 

teachers and when applicable 

connected to classroom activities 

and curriculum.  

7th and 8th grade • complete Individual Graduation 

Plans with students annually. 
• School Counselors will push into 

Family and Consumer Science 

classes to help complete the 

Career Plan. 

• Students will be able to identify 

coping skills, self-care strategies 

and career areas of interest that 

align with their strengths. This 

exploration will occur using the 

Naviance- College and Career 

Readiness Solution. Finally, 

students will be on the track to 

being college and career ready. 

9th-12th Grade 
• Classroom Lessons conducted on 

Social Emotional Learning 

• Increase in social awareness, self-

awareness, self-management, 

relationship skills, and responsible 

decision making through pre and 

post observations  

Collaboration with Stakeholders (Parents, Teachers, Community Partners) 

Targeted Grade Level Activity Expected Outcome 
Pre-K-12th grade • Frequent and ongoing 

communication with families as 

needed 

• Multiple avenues of communication 

will be utilized (website, handouts, 

Schoology, etc) 

• Home visits for identified families 

• Collaboration with School Social 

Worker, School Psychologist, and 

other school staff to determine social 

emotional needs of students 

• Referral to community partners as 

appropriate 

• Collaboration with parents during 

conferences and meetings to address 

the needs of students.  

• Educating stakeholders about the 

resources available 

• Collaboration with Community 

Agencies 

• Awareness to access of resources 

available 

• Increased understanding of coping 

skills 

• Fewer disciplinary referrals 

• Increased attendance, passing rates, 

graduation rate 

• More appropriate support to students 

and families 
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PROGRAM DELIVERY PRIORITY 2 
COVID-19 Pandemic Support 

We commit to addressing the basic social emotional and academic needs of students as a result of the COVID 

pandemic by processing individual trauma and collaborating with individuals, families, school personnel, and 

community resources/partners to create a network of support and foster a sense of belonging.   

  

Individual Support 

Targeted Grade Level Activity Expected Outcome 

Pre-K-6th grade 
• Outreach identified families prior 

to the start of the school year to 

offer pro-active supports. 

• Targeted interventions based on 

social-emotional needs of 

students 

• Increase positive school 

connections to encourage 

engagement 

• Check In/Check Out systems 

• Individual students plans based 

on needs   

• Referral to community-based 

supports and services 

• Communicate regularly with 

families 

• Offer virtual sessions for students 

learning from home 

• Students are identified and 

provided support in their area of 

need 

• Reduced student anxiety and 

school avoidance 

• Increase positive connections to 

school staff and school 

community 

7th and 8th grade 
• Wellness Check-Ins  
• Identify high risk students who 

may be in need of additional 

supports 
• Provide individual counseling, 

check-ins and referrals for those 

students who are identified 

• To help students smoothly 

transition back to school buildings 

and effectively work through 

various social emotional and 

academic barriers 

9th-12th Grade 

• Identifying students in need 

through wellness check-in 

• Discussing stress and/or trauma 

during time away from school 

due to the pandemic (i.e. virtual 

vs. Hybrid vs. In person) 

• Discussing academic changes 

during pandemic  

• Increase support  

 

Group Counseling 

Targeted Grade Level Activity Expected Outcome 

Pre-K-6th grade 

• Connect students with peers 

experiencing similar needs 

• Increase positive connections to 

school staff and school community 
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• Provide virtual opportunities for 

group gatherings – informally and 

formally 

• Referral to grief and loss program, 

Circle of Friends, and additional 

trauma-focused supports 

• Actively engaged in learning process 

7th and 8th grade 

• Based on surveys and 

assessments, groups will be 

offered, as needed, to address 

specific topics 

• Students will gain knowledge 

about the topic and be able to 

effectively integrate the skills 

taught into their everyday lives. 

9th-12th Grade 

• Academic/SEL support groups 

based on COVID-19 related 

difficulties 

• College/Career readiness virtual 

groups  

 

• Grief Group 

• Anxiety Group 

• Increased academic success and 

building peer relationships 

 

• Students will understand new 

updates related to applying to 

colleges, taking standardized tests, 

and other college updates related 

to COVID-19 

• Learn lifelong coping 

strategies for stressful events  

• Increase peer support 

School Counseling Curriculum 

Targeted Grade Level Activity Expected Outcome 

Pre-K-2nd grade 
• In addition to the monthly topics, 

classroom lessons will be taught 

based on specific needs of a class 

• Students will feel safe, secure, and 

supported at school 

7th and 8th grade 
• Provide classroom resources as 

needed 
• Build strong relationships with all 

students in order to establish a 

support system within the 

building 

• Provided academic support, 

virtual learning and stress 

management skills 

• Reduce disparities associated with 

COVID to eliminate learning loss 

9th - 12th Grade 

• Providing classroom resources 

related to stress management, 

academic support,  virtual 

learning, and building 

relationships 

• Increased understanding of 

resources 

• Increased connectedness to 

support school culture 

Collaboration with Stakeholders (Parents, Teachers, Community Partners) 

Targeted Grade Level Activity Expected Outcome 
Pre-K-12th grade • Liaison for support to resources 

between school and community 

providers 

• Referral to community supports for 

academic and emotional needs 

• Increased school engagement 

• Create a safe and secure environment 

that is conducive for learning 

• Identified students will receive 

support through a referral to the 

appropriate program 



   

 

Page 24 of 117 

 

PROGRAM DELIVERY PRIORITY 3 
College, Career and Civic Readiness 

We commit to every building in the district increasing Student College, Career and Civic Readiness. All students in 

grades Pre-K through 6th grade will complete Career Plans. All students in grades 6-12 will complete an 

Individual Progress Review/Individual Graduation Plan, which includes a Career Plan, with their School 

Counselor.   

 

Individual Support 

Targeted Grade Level Activity Expected Outcome 

Pre-K-6th grade • Individual Progress Reviews (6th 

grade) 

• Career Plans will be completed with 

all students 

• Students explore a variety of post 

secondary options including college, 

career, and workforce options 

 

7th and 8th grade • Review academic graduation 

requirements 
• Meet with students in Family and 

Consumer Science classes to help 

aid in the instruction of Naviance 

through career exploration 

• Students will complete various 

interest inventories and learning 

style surveys 

• Students will identify their 

personality types/interest areas 

and discover related careers 

• Students will learn about GST 

BOCES CTE Program, and the 

requirements required to 

participate 

• Students will be familiar with the 

world of work and preparation 

needed for various careers (and 

the correlation to school 

expectations) 

•  

• Students will be able to accurately 

discuss the number of credits 

needed to graduate from high 

school and the coursework that 

they need to complete. Students 

will complete their Career Plan in 

Family and Consumer Science 

class. Students will be able to 

correlate the real-life connections 

from school to work. 
 

9th Grade 

 

 

 

 

10th Grade 

11th Grade 

 

 

12th Grade 

• Meet with school counselor 

once a year to complete 

career exploration activities 

through Naviance. 

• Provide information on GST 

BOCES and New Visions 

through group presentations 

and individual meetings. 

 

• Aptitude tests (I.e. ASVAB) 

 

• Career Shadowing/Career 

Related Internships 

 

• Students will be able to 

understand information on 

related to careers and work 

values 

• Students will learn 

opportunities related to GST 

BOCES and New Visions 

 

 

• Students will learn about 

strengths through aptitude 

tests 
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• Find colleges with school 

finder 

• Track college applications 

 

 

 

 

 

• Scholarship Information 

 

 

• Discuss post high school 

plans 
 

• Learn about daily tasks of 

careers of interests through 

job shadowing opportunities 

• Increased awareness of post-

secondary educational 

opportunities appropriate to 

their interests, abilities, and 

plans 

• Be prepared to participate 

effectively in the college 

admissions process 

• Students will learn about 

financial aid and other 

financial resources 

• Students will be able to choose 

the appropriate  

 

Group Counseling 

Targeted Grade Level Activity Expected Outcome 

Pre-K-6th grade • Teach and reinforce skills needed to 

be contributing members of the 

school community and eventually 

their communities as they get older 

• Students demonstrate positive pro-

social skills that allow them to be 

successful in the community, 

classroom, and workforce.  
7th and 8th grade • Coordinate with the Career 

Development Council to provide 

additional career expertise, 

including Career Speakers, 

Career Fairs, Career Panels, as 

available 

• Students will learn about new 

careers and areas of interest 

9th-12th Grade • Career and College Readiness 

Activities 

• College planning workshops 

• College Fairs/Open House 

• FAFSA Night 

 

• College/Military Representative 

visits 

• Understanding process of 

applying to colleges 

 

 

 

 

• Students and Families will learn 

about FAFSA 

School Counseling Curriculum 

Targeted Grade Level Activity Expected Outcome 
Pre-K-6th grade • Paws in Jobland (Pre-K-5th grade) 

• Naviance (6th grade) 

• Career Day / Career Speakers 

• Career Plans 

• Career Skill of the Month 

• Students will be exposed and have 

the opportunity to explore many 

careers in our community 

• Students will connect personal 

interests and academic skills to 

potential post-secondary options  

7th and 8th grade • Students will complete their 

Individual Graduation Plan and Expected Outcome 
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Career Plan • As a result of the Career Plan/IGP 

completion, students will continue 

to explore various careers and 

colleges available. 

9th - 12th Grade • Classrooms lessons related to 

resume building 

• College searches 

• Interest inventories 

• Scholarship awareness 

Strengthen self-advocacy through 

resume building related to academic 

achievement, activities, and interests 

Collaboration with Stakeholders (Parents, Teachers, Community Partners) 

Targeted Grade Level Activity Expected Outcome 
Pre-K-12th grade • Build connections to community 

members willing to support college 

and career development initiatives 

• Collaboration with families for all 

students regarding scheduling for 

academic and graduation planning 

• Facilitating support networks for 

identified students  

• Collaboration with parents regarding 

academic IGP’s (9th-12th) 

• Students will build relationships and 

connections that will help develop 

skills needed for college and career 

readiness.  

• Students will develop self-awareness 

and self-advocacy skills as it relates 

to future planning 
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Grades Pre-K through 6th 

School Timeline of Activities for School Counselors 

 
July 

• School Counseling Advisory Committee meetings with Director of Student Services to update district 

counseling plan 

 

September-June 

• Provide monthly themed classroom lessons to each class 

• Provide group and individual counseling supports as needed 

• Provide crisis and other responsive services as needed  

• Provide conflict resolution and mediation sessions as appropriate 

• Maintain on-going communication with parents/guardians via phone calls, emails, and appointments 

• Attend team meetings as needed 

• Attend building CSE, 504, Kidtalk and RtI meetings as requested 

• Provide teachers and school staff with support as needed 

• Attend parent/teacher conferences as requested 

• Attend Superintendent hearings as requested 

• Collaborate with community agencies as is appropriate 

• Serve as building liaison with outside agencies and programs 

• Attend meetings with Family Services Therapist/Social Worker as needed to review caseload 

• Attend district level school counseling meetings as scheduled 

• Promote school engagement 

• Monitor student attendance throughout the year and offer supports at home and school as needed 

• Schedule home visits as necessary 

• Support and provide parent academies 

• Collaborate with feeder schools to provide transitioning programming for students moving from 2nd-3rd grade 

and 6th-7th grade 

• Complete career plans with all students 

• Complete Individual Progress Reviews (6th grade only) 

• Coordinate college and career readiness activities beyond monthly classroom lesson 

• Coordinate DASA month activities, Unity Day, and the Great Kindness Challenge and other SEL themed 

events school-wide 
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Ernie Davis Academy (EDA) Timeline of Activities 

for School Counselors (7th and 8th grade) 

 

July and August 

• Assist with summer school registration to include home visits and parent/student contacts 

Meet with Administrators to coordinate work for the upcoming year 
• Transition planning  
• Welcome newly registered students 
• Address parent/student scheduling concerns 
• Prepare and assist with orientation programs 
• Parent Academy Sessions 
• New Student Tours 
• Schedule changes as requested 
• Collaborate with Administrators and Control Clerk 

 
September-June 

• Attend weekly team meetings 

• Resolve scheduling conflicts and pass along to admin  

• Begin individual and groups as needed 

• Provide crisis, career, family, conflict resolution and mediation sessions as needed 

• Naviance 

• Parent communication via phone calls, emails or appointments regarding progress of their student 

• Monitor attendance of students and make referrals, if necessary 

• Home Visits 

• Collaboration with community agencies 

• Assist parent/student with home tutoring if needed  

• 504 meetings 

• Attend building CSE meetings 

• Weekly PLC meetings 

• Faculty support as needed 

• Attend Superintendent Hearings as scheduled 

• Refer to appropriate school personnel for specific needs 

• Attend district level and building level school counseling meetings 

• Facilitate parent and team meetings 

• Meet with students at feeder schools to complete scheduling for incoming 7th graders 

• Additional Transition activities as needed 

• Liaison for Career Development Council  

• Attend building awards ceremonies 

• Meet with and provide transition materials to BWA Counselors and Admin to discuss rising 9th graders 
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Broadway Academy Timeline of Activities for 

School Counselors (9th grade) 

 

July and August 

• Assist with summer school registration to include home visits and 

parent/student contacts 

•  Finalize report cards for the school year 

• Transition from “old” to “new” school year.  

• Review and process summer school results with Administration 

• Welcome new students registering for the Fall 

• Address parent/student scheduling concerns 

• Prepare information for orientation programs 

• Assist with orientation programs 

• Provide Parent Academy for transition to 9th grade 

 

September – June 

• Establish team meeting times and policies/procedures 

• Registering and scheduling of new students 

• Resolve scheduling conflicts for students 

• Resolve scheduling conflicts for students 
• Provide crisis, career, family, conflict resolution and mediation sessions as appropriate 

• Parent communication via phone calls, emails or appointments regarding 

progress of their student  

• Attend weekly team meetings 

• Monitor attendance 

• Attend weekly support staff meetings 

• Collaboration with community agencies 

• Coordinate home tutoring 

• Attend building CSE, 504, and other meetings 

• Career exploration with career development speakers 

• Attend district and building level school counseling meetings 

• Faculty support as needed 

• Referrals to community supports 

• Naviance 

• Meet with EDA Administration and counselors to discuss rising 9th grade students 

• Attend Superintendent Hearings 

• Failure letters completed and mailed home 

• Weekly PLC meetings with grade level counselors 

• Monthly professional development 
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Elmira High School Timeline of Activities for School Counselors 
 

On-Going Activities 
 

• College applications  

• College scholarships 

• Parent meetings 

• Teacher meetings 

• CSE/ 504/RTI meetings  

• New student intakes  

• Credit recovery signups  

• Online signups 

• NCAA Clearing House Updates  

• Community agencies communications  

• Duties 

• SCEP team 

• Finance Academy Advisory Board 

 Semester 1:. 

• Review Summer School grades 

and adjust schedule accordingly  

• Hand schedule co-taught students  

• Resolve conflict on schedule  

• Balance classes 

• Schedule 

changes  

• Open house 

• PSAT (signups and 

administration) 

• Senior reviews 

• College visits  

• Financial aid night 

• ASVAB (signups and 

proctoring)  

• ACE list finalized and rosters 

• Jan Exam retake lists 

completed  

• Senior reviews and IGP’s  

• 10th grade 

meetings and IGP’s  

• NHS applications 

• Community Foundation workshop with 

student 2nd semester schedules adjusted 

• Regents Exams 

• Credit Recovery Registration 

 

Semester 2: 
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• 2nd semester schedules finalized  

• Course selection sheets finalized 

•  11th grade IGP reviews and 

scheduling 

•  10th grade IGP reviews and 

scheduling 

• Jeopardy letters/non-grad 

letters/meetings/phone calls 

• Senior exit interviews 

• Scholarship list for senior day 

• Graduation preparation 

• ACE schedule finalized for 

following school year 

• Credit recovery registration 

• Summer school registration 

• Rotary Youth Salute Presentation 

• BOCES Tech Presentation 

• New Visions Presentation 

• Process BOCES Tech 

applications 

• Process New Visions Apps 

July 
 

Summer School Registration 
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Accountability 

All educators, including school counselors, must share accountability for student achievement. 

Accountability requires systematically collecting, analyzing, and using critical data elements to 

understand the current achievement story for students, and to begin to strategize, impact, and document 

how the school counseling program contributes toward supporting student success. 

Accountability governs 21st century school b
P              

u
P               

uildings and systems.   Principals and teachers work in an 

accountability driven environment. The 21st Century approach for working in schools and standards- based 

reform has dramatically changed the way every educator works in schools to improve student 

performance. Historically school counselors have not been held to the same accountability standards as 

other educators and were rarely included in school and district conversations as to their contributions to 

school improvement. 

School counselors traditionally have offered time-on-task data or a numerical summary of the different 

types of activities delivered as a means to assess and evaluate the impact of a school counseling program. 

Presenting the numbers of students seen individually, in groups, or in classrooms is no longer enough. 

Legislators, school boards, administrators and faculty who are enveloped in accountability issues may 

not see the work of school counselors as an effective utilization of financial resources to improve student 

achievement. School improvement is focused on closing the achievement gap and moving critical data 

elements in a positive direction. By examining their practice and looking carefully at their way of 

working, school counselors can articulate and communicate how their contributions positively impact 

student achievement and share accountability for school improvement with other members of the faculty. 

The current education reform agenda clearly supports the imperative for school counselors toaccept the 

responsibility of supporting academic achievement, sharing the pressures of school accountability, and 

demonstrating advocacy for every student to experience success. As members of the learning community, 

school counselors understand and accept the fact that schools do prevent and respond to complex social 

and personal issues on a daily basis. However, it is increasingly more imperative than ever before for 

school counselors to play a proactive role in identifying and responding to the issues, policies and 

practices that stratify student opportunity. School counselors who address improving student results will 

contribute to raising the achievement level for every student. Helping to close the achievement gap that 

exists among poor and minority populations demonstrates our willingness to partner with education 

professionals to improve results. The collection of data, the gathering of information and the 

implementation of research studies are critical in evaluating the success and survival for school counseling 

programs. 

The school counseling program is data driven, proactive and preventive in focus, and assists students in 

acquiring and applying life-long learning skills. School counselors advocate for the academic success 

for every student while delivering the content of the school counseling program in acomprehensive and 

accountable manner. 

School counselors, as advocates for social justice, can contribute mightily towards eliminating the 

achievement gap and ensuring equity in educational opportunity. The effort requires examining 

behaviors and focusing efforts towards the common goal of providing every student with support to 

achieve to high levels. School counselors, long absent in the school improvement agenda, have an 

opportunity to exercise their voice and become an integral force to help create equitable schools. 

Accountability for school counselors is the key to success and survival in the 21st Century. 
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What Does Accountability Mean To School Counselors? 
 

School improvement is hard work. But if schools are not constantly 

improving and growing in their capacity to meet the needs of today’s 

students, then they are losing ground and failing in their mission of service 

to young people (Fitzpatrick, 1997). 

 

Most educators concur that accountability is a shared concern and a shared responsibility in which 

administrators, teachers and school staff all contribute to the comprehensive structure of school that 

focuses on curriculum, climate, teaching, and learning. Accountability is everyone’s responsibility and 

that includes school counselors as well as students, parents, and the community at large. 

 

Accountability demonstrates how school counselors can effectively identify and rectify issues that 

impact every student’s ability to achieve at expected levels. Closing the gap in student performance is at 

the heart and center to impact systemic change. The use of demographic and performance data makes it 

possible to determine how policies and practices are affecting issues of equity. Accountability shows that 

we can be key contributors to moving critical data elements in a positive direction. Student achievement 

data can be systematically collected and analyzed to inform and guide the development and construction 

of a school counseling program based upon school wide issues. Critical data elements such as attendance, 

demographics, graduation and postsecondary planning rates, standardized testing results, which are 

found on your school’s report card, can be analyzed over a period of time. The use of school wide data 

by school counselors demonstrates support for the mission of the school’s student success and a desire to 

effect school improvement through a systemic change. School counselors (behaviors begin with a 

commitment) are committed to a programmatic approach that is: 

 

• Systemic in impact, 

• Grounded in social justice, advocacy and equity, 

• Aligned with the building and district (state, system and building) mission, and 

• Collaboratively developed and delivered. 

 

When school counselors focus their efforts on the mission of school improvement, they widen educational 

opportunities for every student and can positively demonstrate the impact on student achievement by: 

 

• Raising student aspirations; 

• Helping students acquire resiliency and coping skills for school and life success; 

• Managing and accessing resources for student support; 

• Collaborating with faculty to share the responsibility for student progress; 

• Engaging students in educational and career planning that present students with a wide variety 
of quality post-secondary opportunities; and, 

• Working intentionally towards closing the gap in student performance. 
 

Using data informs and challenges our thinking to determine the need for systemic change, confirms 

progress and reveal shortcomings in student performance. Closely examining critical data elements in 

the areas of attendance, socio-economic impact on class enrollment, graduation and postsecondary 

planning rates, and standardized testing results as examples not only identifies the needs of your students 

but also the school/system wide issues that impact success. School counselors also can present a picture 

of the current situation of student needs and issues and examine the practices that can lead to higher 

levels of success. 
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School Counseling Impact 
 

School counselors in the Elmira City School District will use readily available student information to 

target critical data elements and use specific strategies to connect school counseling to the accountability 

agenda for the school’s improvement plan. Sharing accountability can be confusing at times and the 

results sometimes disappointing. Systematically collecting, analyzing, and using data to inform and guide 

the development and construction shows a commitment to: 

 

• Focus on student achievement and contribute to the school and system’s improvement goals; 

• Identify issues that stratify student opportunities; 

• Integrate conclusions and decisions on data, research, and professional standards; 

• Demonstrate a commitment to school improvement through sharing accountability for results by 

moving critical data elements. 

 

Accountability shows that all educators, especially school counselors, intentionally and purposely act to 

close the gap. If administrators, faculty, and all stakeholders truly believe that all students can learn and 

achieve, then aligning the purpose of school counseling with the school improvement plan presents 

school counselors as champions and collaborators who encourage high aspirations and create 

opportunities for students to realize their dreams. Accepting the challenge of accountability propels 

school counselors to accept the responsibility of removing barriers to learning and achievement and raise 

the level of expectations for those students for whom little is expected. 

 

School counselors working within this accountability framework can challenge the pervasive belief that 

socio-economic status and color determine a young person’s ability to learn. Acting as agents of school 

and community change, school counselors can create a climate where access and support for quality and 

rigor is the norm. In doing so, underserved and underrepresented students now have a chance at acquiring 

the education skills necessary to fully participate in the 21st Century economy. 

 

School counselors, who partner with principals and key stakeholders to embrace accountability, promote 

systemic change with the expressed purpose of furthering the academic success of every student. Sharing 

accountability for school improvement with all stakeholders is a driving force for transforming the work 

of counselors in our nation’s schools. 

 
Reprinted with permission from Stone, C. & Dahir, C. (in press). An introduction to school counseling: Vision toaction. 

Ohio:  Merrill Prentice-Hall 
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Data Sets Used by School Counselor to Drive Case Program 
 

School counselors will report critical data elements to the Director of Student Services at least annually. 

These critical data elements include but are not limited to: 

• Course enrollment patterns 

• Numbers of students designated by New York State accountability and reporting groups (gender, 
cohort, ethnicity, ELL, socio-economic) participating in late arrival 

• Numbers of students designated by New York State accountability and reporting groups (gender, 
cohort, ethnicity, ELL, socio-economic) participating in earlydismissal. 

• Attendance issues 

• Non-completers 

• Success rate of in-district transfer students 

• Success rate of students who transfer in from out-of district 

• Accountability and reporting groups represented in percent of students pursuing post-secondary 
education, training, and employment opportunities 

• Accountability and reporting groups represented in percent of students who do not access post- 
secondary education, training, and employment opportunities 

• Rate of success for home tutored students 

• Rate of success for students living independently from parents/guardians 

• Rate of success for students on PINS (Person In Need of Supervision) 

• Rate of success for students with IEPs 

• Rate of success for students with 504 plans 

• Rate of success by accountability and reporting groups of students who are five year high school 
students 

• Rate of success of parenting teens 

• Accountability and reporting groups of students who achieve regents’ requirements in 4 years; 5 
years; 6 years. 

• Identification of social promotion issues 

• Identification of policies, practices, and barriers that impact the critical element data 
 

These critical element of data are the basis for school improvement as well as on-going refinement of 

the School Counseling Program. 

 

Shared accountability is about teaming and collaborating with other stakeholders and avoiding an 

isolated resolution. School counselors can use their facilitation and group dynamics skills make this a 

reality. When specific critical element data is chosen for further study, through collaboration with the 

Director of Student Services, school counselors will develop a team of key stakeholders to address the 

issue. 



   

 

Page 36 of 117 

 

Once the key players are in place, principals and school counselors will unite with the stakeholders to 

develop an action plan that will: 

 

1. Define their desired results; 

2. Decide what other information (data) is needed and gather and collect it; 

3. Determine the necessary strategies to positively impact the data; 

4. Identify the skills and resources needed. 

5. Identify who is responsible for implementation of each component of the action plan; 

6. Develop a timeline and a process to assess interim progress; and, 

7. Decide on a means for documenting the overall effectiveness of the action plan in achieving the 

targeted goal. 

 

 

 

Sample Strategy 

 

The following strategy and accountability worksheet (see pages 66-68) is provided as a model for 
addressing critical element data for school improvement. 

 
 

School Improvement Issue: Post-secondary education rates are low; only 50% of our students access 

college and other educational opportunities after graduation. Disadvantaged and underrepresented 

students do not transition to a wide variety of options after high school. 
 

 



   

 

Page 37 of 117 

 

 
 



   

 

Page 38 of 117 

 

 



   

 

Page 39 of 117 

 

 

SCHOOL COUNSELING ADVISORY COMMITTEE 

 

The Advisory Committee is a group of people appointed to assist the development of the school 

counseling program. The committee reviews program goals and results and makes recommendations for 

improvement. Members selected will share an interest and enthusiasm for the school counseling program. 

Representation and group size should be taken into consideration. The Advisory Committee will be 

facilitated by the Director of Student Services. 

 

Membership may include (but not be limited to): 

• Teacher (if possible, one from each level) 

• Parent (if possible, one from each level) 

• School Counselors (if possible, one from each level) 

• Administrator 

• Community Member (non-parent) 

• Community Based Organizations 

• Business/Industry/Labor 

• School Board Member 

• Student(s) 

• Service Club(s) Representative 

• College (2 & 4 year) Representative 

• Mental Health Professional 

• Local Government Representative 

• University-level Counselor Educator 

 
The role of the advisory committee is to: 

• Review and comment on the counseling program 

• Provide a forum for open dialogue between schools and community 

• Provide information on community and parental expectations for the counseling program 

• Act as a resource and support for the school counseling program 

• The advisory committee should meet at least twice a year 

 
Adapted with permission from the Delaware Education Department 

 
 

OUTCOME: 

 

• Agenda and meeting minutes 

• Annual Program Outcomes Report to the Board of Education 
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“SAVE" Legislation 

Safe Schools against Violence in Education 

Creating and maintaining a safe environment is everyone’s responsibility. The New York State 

Education Department has made a commitment to provide positive learning for students in order to 

achieve academic success. School climate is key to engaging students in their learning and promoting 

academic, career and personal/social achievement. School counselors can be involved in the listed 

provisions of the SAVE (Safe School against Violence in Education) Legislation: 

 

1. Developing a School Safety Plan: 

a. All school members, including school counselors should participate in plan development. 

b. Plans should utilize prevention in a comprehensive format. 

c. Developing activities to encourage safe educational environment. 

d. Identify school and student needs through the use of data. 

e. Define roles and responsibilities of personnel. 

 

2. Coordinate Building Level Emergency Response Plans 

a. Participate in emergency response team. 

b. Work on establishing policies and procedures for communication with parents. 

c. School safety training for students and staff. 

d. Improve communication with students between students and staff. 

 

3. Codes of Conduct 

a. Promoting appropriate Dress and Language 

b. Establish procedures for Parental Notification. 

c. Develop procedures for referral and communication with outside agencies. 

d. Provide prevention/intervention activities for code violations and disruption of students. 

 

4. Removal of Students 

a. Coordinate intervention activities for disruptive students. 

b. Review educational plan for removed student. 

c. Advocate for student at meetings. 

 

5. Uniform Violent Incident Reporting 

a. Review all data regarding violent incidents, number of suspensions, and ages and grades of 

students disciplined. 

b. Establish a prevention/intervention program for students. 

 

6. Health Curriculum 

a. School Counselors should participate in teams reviewing health curricula. 

b. Provide classroom activities on prevention. 

 

7. Child Abuse Reporting: School counselors are defined as mandated reporters. 

 
Under the provisions of the SAVE Legislation, schools are mandated to provide instruction in Civility, 

Citizenship and Character Education. This K-12 instruction reviews the principles of honesty, tolerance, 

personal responsibility, and respect for others, observance of laws and rules, courtesy, dignity and other 

positive traits. 
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School counselors, under the standards of personal/social skills, have the ability to provide activities 

related to Character Education. In a comprehensive program, school counselors give support to 

classroom teachers mandated to provide the instruction in the above mentioned areas. 

 

A comprehensive school counseling program with developmental activities can provide the following: 

• Safer environment 

• Improved interpersonal relationships 

• Improved behavior 

• Problem solving strategies 

• Increased positive self-awareness 

• Prevention of disruption or violent incidents 

• Reduced dropout rates 

• Understanding of the importance of learning 

 
Adapted with permission from the NYS Education Department 

 
School counselors are integral in developing a comprehensive school plan that establishes a safe 

learning environment. The provisions of the SAVE Legislation allow for school counselors to create 

activities that educate students on codes of conduct thereby reducing suspension and detention, 

teaching civility, conflict resolution, tolerance and diversity and other areas of child development that 

promote safety. School counselors embrace the opportunity to incorporate components of the SAVE 

legislation at all levels of activities. If students are given a safer learning environment they are more 

apt to achieve success. 

 

One incident of bullying is one too many. Bullying in general and cyberbullying in particular are 

becoming increasingly important concerns to educators, students, and parents and have created new 

challenges for school administrators in their efforts to create and maintain safe and secure learning 

environments. Students need to feel safe in order to maximize their academic and social potential. 

Threats of cyberbullying and its continuous exposure to students make this a particularly important topic 

for all school building administrators, teachers, and support staff to address. The fact that cyberbullying 

has no geographic boundaries adds another level of complexityto the issue. Thus, students require clear 

and unambiguous guidance so they do not become overwhelmed or feel as though they have to manage 

the bullying alone. 

The Dignity Act prohibits harassment against students by students and/or employees on school property, 

as defined by Education Law 11(1), or at a school function, as defined by Education Law 11(2). For 

purposed of the Dignity Act, harassment means the creation of a hostile environment by conduct or by 

verbal threats, intimidation, or abuse that has or would have the effect of unreasonably and substantially 

interfering with a student’s educational performance, opportunities or benefits, or mental, emotional, or 

physical well-being; or conduct, verbal threats, intimidation, or abuse that reasonably causes or would 

reasonably be expected to cause a student to hear for his or her physical safety; such conduct, verbal 

threats, intimidation, or abuse includes, but is not limited to verbal threats, intimidation, or abuse based 

on a person’s actual or perceived race, color, weight, national origin, ethnic group, religion, religious 

practice, disability, sexual orientation, gender (defined to include gender identity or expression) orsex. 

 
The Dignity Act further prohibits discrimination against students bystudents and/or employees on school 

property or at a school function based on a person’s actual or perceived race, color, weight, national 

origin, ethnic group, religion, religious practice, disability, sexual orientation, gender (defined to include 

gender identity or expression) or sex. 
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However, the Dignity Act does not prohibit the denial of admission into, or exclusion from, a course of 

instruction based on a person’s gender (including gender identity or expression) that would be 

permissible under Education Law 2854(2)(a) and 3201-a and Title IX of the Education Amendments of 

1972 (20 USC 1681, et. Seq.), or prohibit, as discrimination based on disability, actions that would be 

permissible under 504 of the Rehabilitation Act of 1973. 

The Dignity Act also creates a framework for promoting a more positive school climate through, among 
other things, training/professional development and classroom curricula. 

The Dignity Act protect all New York public school students from discrimination and harassment by 

students and/or employees on school property or at a school function, not just students who are the subject 

of discrimination or harassment based on their actual or perceived race, color, weight, national origin, 

ethnic group, religion, religious practice, disability, sexual orientation, gender (defined to include gender 

identity or expression) or sex. 

To comply with the Dignity Act, at least one staff member in each school must be designated as the DAC 

(Dignity Act Coordinator) and be thoroughlytrained to handle human relations in the areas of race, color, 

weight, national origin, ethnic group, religion, religious practice, disability, sexual orientation, gender 

(defined to include gender identity or expression) or sex (Education Law 13[3]; 8 NYCRR 100.2[jj][4]). 

The DAC must also be provided with training (1) which addresses the social patterns of harassment, 

bullying and discrimination, including but not limited to those acts based on a person’s actual or 

perceived race, color, weight, national origin, ethnic group, religion, religious practice, disability, sexual 

orientation, gender (defined to include gender identity or expression) or sex; (2) in the identification and 

mitigation of harassment, bullying and discrimination and (3) in strategies for effectively addressing 

problems of exclusion, bias and aggression in educational settings (8 NYCRR 100.2[jj][4][iii-v]). 

 

Each DAC must be employed by the school district, BOCES, or charter school, as applicable, and be 

licensed and/or certified by the Commissioner as a classroom teacher, school counselor, school 

psychologist, school nurse, school social worker, school administrator or supervisor, superintendent of 

schools (8 NYCRR 100.2[jj][4][vi]). It is recommended that the employee designated as the DAC be an 

individual who is respected by the school community and whose recommendations and counsel will be 

valued and heeded by all stakeholders. It is equally important that the individual is someone with whom 

both students and colleagues feel comfortable speaking regarding the serious and often difficult issues 

of harassment, bullying, and or discrimination. When designating the DAC, keep in mind that the law 

applies to student-to-student, as well as faculty/staff-to-student behaviors. The employee designated as 

the DAC does not need to be the principal; however it should be someone with experience addressing and 

resolving such issues within the school. 

 

The Code of Conduct should also include statements that make it abundantly clear that cyberbullying is 

a form of harassment and bullying and that both it and sexting are unacceptable and inappropriate and 

on school grounds or at school-sponsored events or functions, using either school or personal technology. 

Sexting incidents should be reported on the VADIR in either intimidation, harassment, menacing or 

bullying (IHMB category 10) or other disruptive incidents (category 20), provided these reporting 

thresholds are met: the incident is violent/disruptive; it occurred on school property/school sponsored 

events; and it merits or would merit disciplinary actions. Disciplinary or referral actions may potentially 

include the following: 



   

 

Page 45 of 117 

 

• Referral to counseling; 

• Restorative approaches; 

• Teacher removal (formal 3214 hearing); 

• Suspension from class or activities; in-school equivalent of one full day; 
activities or transportation for five (5) consecutive school days; 

• Out of school suspension: equivalent of one full day; 

• Transfer to alternative setting; or 

• Referral to law enforcement 
 

This guidance is meant to provide ideas to address the issue of cyberbullying. You are invited to 

contact the NYS Education Department’s Office of Student Support Services at (518) 486- 

6090 or the www.p12.nysed.gov/dignityact if you require additional assistance. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.p12.nysed.gov/dignityact
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Guidance Programs and Comprehensive Developmental School Counseling/Guidance Programs Commissioner’s Regulation §100.2(j) 
 

Introduction 

New Regulations Effective July 1, 2019 
 

Amendments to subdivision (j) of section 100.2 of the Regulations of the Commissioner of Education were adopted by the 
Board of Regents effective July 1, 2017. The amended regulations govern comprehensive developmental school counseling 
programs beginning with the 20192020 school year. The full text of the regulation is available here: 

http://www.regents.nysed.gov/common/regents/files/517brca14.pdf 
This guidance document is designed to provide additional direction for school districts as they implement the amended 
regulations. 

 
The New York State Education Department (“The Department”) amended the school counseling regulations in an effort to 

help increase opportunities for all students to be successful. It is important for students to have access to a certified or licensed 
school counselor in the early years to help inspire young students to strive for success and consider college and career 
opportunities. Access does not necessarily mean that every elementary school must hire a fulltime counselor; but requirements 
such  as  core  curriculum  instruction  do  require  that  the  time  D RAoF T                      f  a  certified  school  counselor  be  included  in  the  elementary 
program. Every school district will need to make personnel decisions based on student needs and current staffing configurations. 
It is important to emphasize the positive effects that school social workers, school psychologists, school counselors, school nurses, 
health educators, teachers, and parents have on student success when they collaborate and work as a team, offering their 
respective professional expertise to support the “whole child.” 

 
The Department’s Every Student Succeeds Act (ESSA) State Plan aligns with these amended school counseling regulations 

by including provisions that encourage schools and districts to adopt a “Whole School, Whole Community, Whole Child” multi 
tiered model to promote positive school climates that, in turn, improve student outcomes. School climate is the way school culture 
affects a child’s sense of safety and acceptance, and consequently, is a critical determinant of their ability to focus on the task of 
learning.1 Research shows that the whole child approach with an emphasis on social emotional learning (SEL) will lead to improved 
outcomes for children. In fact, the quality of the school climate may be the single most predictive factor in any school’s capacity to 
promote student achievement.2 

 
 
 

1 Dessel, A. (2010) Prejudice in schools: promotion of an inclusive culture and climate. Education and Urban Society, 42(4), 407‐429 
2 Shindler, J., Jones, A.D., Taylor, C., Cardenia, H. (20‐16). The school climate‐student achievement connection: If we want achievement gains, we need to begin by improving climate. Journal of School 

Administration and Development 1(1), 9‐16. 

http://www.regents.nysed.gov/common/regents/files/517brca14.pdf
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Guidance Programs and Comprehensive Developmental School Counseling/Guidance Programs Commissioner’s Regulation §100.2(j) 
 

Current Regulations Effective Until June 30, 2019 

Prior to September 2019, the previous requirements, which have been in place since the mid1970’s, continue to remain in effect for 
grades K12.3 The previous regulations require school districts to have a guidance program for all students. However, because these 
regulations have not been updated in several decades, in preparation for the effective date of the amendments, districts should review their 
current program to highlight any areas needing immediate attention. 

 
Commissioner’s Regulations do not contain requirements for charter schools. Charter schools are required to provide supports and 

services to students enrolled in the charter school pursuant to the school’s charter and applicable State and federal laws. The Department 

advises charter schools to review their program in light of advances in the profession of school counseling to include best practices and 

evidencebased approaches. 

For nonpublic schools, the previous regulations, which specifies that each nonpublic secondary school shall provide a guidance and 

counseling program for students in grades 712, remains in effect. The Department advises nonpublic schools to review their program in 

light of advances in the profession of school counseling to include best practices and evidencebased approaches. 

 
Guidance Chart for Implementation of Regulatory Amendments in 201920 School Year 

DRAFT 

 

 
 

 
 

 

 

 

 

 

The chart on the following pages breaks down the terms of the regulations into smaller sections and provides both related information 

and guidance to assist school districts as they plan for implementation of the regulatory amendments by July 1, 2019. The chart also 

references several sample documents that are included as appendices. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3 8 NYCRR §100.2(j). 
P  
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NEW YORK STATE EDUCATION DEPARTMENT 

Career Plan 

 

Elementary Level—Grades 4 and Up 

 
 

1. Personal Data 

 
Name:    

 

Student Identification Number:    

 

School:    
 

2. Review of Student Career Plan 
 
 Possible Participants (Initials) 

Grade 

Level: 

Date of 

Review: 

 
Student: 

Parent/ 

Guardian: 

 
Teacher: 

 
Other 

      

      

      
 

3. Knowledge 

 
A. “Who am I?” 

 
1. My interests: Personal interests (things I like to do) and school interests (subjects I enjoy) 

 

Grade 

Level: 

 

Personal Interests: 

 

School Interests: 

   

  

   

  

   

  

 
2. Things I am good at: 

 

Grade 

Level: 

 

Things I am good at: 
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3. Things I don’t like to do: 

 

Grade 

Level: 

 

Things I don’t like to do: 

  

  

  

 

 

 
4. Things I need to get better at doing: 

 

Grade 

Level: 

 

Things I need to get better at doing: 

 

Because: 

   

   

   

 

 

 
 

B. “Where am I going?” 

 

1. School, Work or Community Activities: School, work or community activities and projects I have 

completed that might help me in a future career: 

 

Grade 

Level: 

 

Activities/Projects: 

  

  

  

 

 

2. Careers of interest: 

 

Grade 

Level: 

I know about the following kinds of 

work: 

Skills needed for this 

work: 

Education needed for this 

work: 
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C. “How do I get there?” 

 

1. Goals and Next Steps: 

 

Grade 

Level: 

I have developed the following goals 

for myself: 

As a result, I am going to: Check 

off goals 

reached: 
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3. Skills/Application “What am I learning?”, “What do I need to know?” 

Directions: The following skills are important for success in life and in work. Describe a classroom activity that 

helped you gain each skill and identify the subject in which it was taught. Tell how you may use the 

skill in your life and future work. 

 

Skills: Activity/Subject: How I May Use It 

Basic Skills: Read, write, listen, and 

speak to others and use math to solve 

problems. 

  

Thinking Skills: Make decisions 

and solve problems. 

  

Personal Qualities: Show qualities 

that lead to responsible behavior 

such as honesty and self-control. 

  

Interpersonal: Cooperate, work as a 

member of a team, get along with 

others. 

  

Technology: Identify and use 

appropriate technology to complete a 

task. 

  

Managing Information: Find and 

use information. 

  

Managing Resources: Use time, 

money and materials to complete a 

task. 

  

Systems: Identify a system and 

some of its parts. 
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Culminating Activity 

Directions: Describe the activity you completed and what you learned. 
 

 
Activity: What I Learned: 
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  School Counseling Program Assessment 
 

ASCA National Model Components  Yes Comments 

 MANAGE 

 Vision Statement 

Aligned with ASCA National Model’s criteria for 
exemplary vision statement.  

     

 Mission Statement 

Aligned with ASCA National Model’s criteria for 
exemplary mission statement.  

     

 Data 

School data summary prioritizing data points 
addressed through the school counseling program 
completed. 

     

 Annual Student Outcome Goals 

a. School improvement plan reviewed to identify 
school priorities. 

     

b. Outcome goals created based on student, school 
and/or district data to close the achievement, 
opportunity and/or information gaps. 

 
  

c. Goals written in SMART format: specific, 
measurable, attainable, relevant, time-bound. 

 
  

 Use-of-Time Calculator 

Use-of-time calculator completed at least twice a year.      

 Annual Administrative Conference  

Conference held with supervising 
administrator.  Template completed and signed by the 
school counselor and supervising administrator within 
first two months of school. 

     

 Advisory Council 

Agendas and minutes completed from at least two 
meetings (one from the fall and one from the spring). 

     

 Action Plans  
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Classroom and group Mindsets & Behaviors action 
plan detailing classroom lessons and groups aligned 
with the ASCA Mindsets & Behaviors completed. 

     

Closing-the-gap action plan aligned with the ASCA 
Mindsets & Behaviors completed. 

     

 Lesson Plans 

Lesson plans identifying activities to be delivered, 
standards to be addressed, to whom activities will be 
delivered, how they will be delivered and how data 
will be assessed to determine impact on student 
outcomes completed.  

     

 Calendars (Annual and Weekly) 

Highly detailed annual calendar created (includes 
specific examples with dates and times for major 
activities) documenting all activities, events and 
services within the comprehensive school counseling 
program. 

     

Weekly calendars available for each school counselor.      

 DELIVER 

 Direct Student Services 

Classroom lessons/large-group activities are delivered 
and outlined using lesson plans.  

     

Small-group sessions are delivered and outlined using 
lesson/session plans.  

     

 Indirect Student Services 

Indirect student services are reflected on weekly 
calendars.  

     

 ASSESS 

Classroom and group Mindsets & Behaviors results 
report completed. 

     

Closing-the-gap results report completed.      

ASCA School Counselor Professional Standards & 
Competencies assessment completed. 

     

School counseling program assessment completed.      

School counseling performance appraisal is conducted 
annually. 
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Program results are shared with school staff and 
stakeholders 

     

 
 
 

School Data Summary 

School Name: ______________________________________________ School Year: _______ 

 

Understand your school’s data story by reviewing the school improvement plan, school data reports and other data 

resources  

 

1. Identify who in the building can help you obtain the data. Who is your data expert; who can help you interpret the 

data? 

 

2. Review your school improvement plan (SIP) and identify your school’s goals. List 2–3 SIP goals relevant to the 

school counseling program and link to student outcomes (achievement, attendance, discipline). 

 

3. Review available school data reports (achievement, attendance and discipline) for previous years to identify trends. 

 

4. Review data from other resources (e.g., student behavior surveys, climate surveys, school engagement surveys, etc.) 

from the previous 2–3 years, and identify areas of strength and concern. 

 

5. How does your school’s data compare with data from other schools, including: 

a) schools with similar populations  

 

b) district averages 

 

c) state averages 

 

6. Identify and prioritize data points you will address through your school counseling program. 

Specific Data Priorities 

Examples:  

• 26 students leaving first grade reading below expectations 

• 38 first-time ninth-graders failing Algebra 1 

• Seventh-grade students with four or more absences in the first four weeks of school 

• 12 11th grades students suspended three or more days from school for noncompliance first 

quarter 

1. 

2. 

3. 
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